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EVALUATION OF READING PRACTICES OF PRIMARY SCHOOL E DUCATION
(PORTUGAL)

1.INTRODUTION

Several studies state that, considering that tphahletical system is based on phonemes
(sounds), being aware of them since an early aga extremely important requirement for a
more positive relationship between the readingtaednriting processes. Therefore, learning
to read and write is developed in a hierarchicaf.Wénus, to learn how to read and write, the
child first needs to master a set of pre-skillsjuaed in the early childhood educational
period.

Since early childhood education, children encountetten texts and participate in multiple
situations of informal interaction with reading awdting and with those who use them in
their daily life contexts. It is from these consthat later in the school period®(@ycle of
primary school educatiomng estfirst four years of primary school) children unstand that
reading and writing are activities of communicatiand construction of meanings, which
have multiple uses and purposes (Ferreiro, 20023;2Berreiro & Teberosky, 1979; Ribera,
2013; Solé & Teberosky, 2004; Teberosky, 1991; Tadley & Cardoso, 1990). These
situations allow children to appropriate the diéietr functional uses of written language.
During the period of the 1st cycle of primary scheducation, children learn to associate the
orthographic spelling of each word, composed bym@anised sequence of graphemes, with
its own phonological form. Throughout the readiegrhing process, these associations are
consolidated, allowing access to the word’'s mearsimgply through their orthographic
spelling, that is, without being needed phonoldgiediation (Morais, 1994).

Two phases occurred during the period of the fisgtle of basic educationthe Strictly
Alphabetic Phase, in which children already possess an extensivewledge of the
graphemes and phonemes correspondences systemalldves them to decode unknown
words. At the beginning of this phase, word readiglow, but gradually increases in speed.
This phase is also characterized by a significaciteiase in memorized words. Children also
acquire the skill to read new words by comparirgnttwith phonetically similar words. This

phase requires formal education for most students.
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The second phase that occurs during this perialled Consolidated Alphabetical Phase
and is characterized by the consolidation grapheamédsphonemes relationship system. The
amount of memorized words increases rapidly, arildiretm memorize longer words more
easily because they can establish a connexion saitilar groups of letters. The reading of
words by decoding also evolves, acquiring a momaptex knowledge about the reading
influence that a certain set of letters has overftitiowing set of letters. The identification of
letter sequences that represent grapho-phonemts and morphemes predominates over
grapheme-phoneme identification.

According to Perfetti, Landi, and Oakhill, (2005h iorder to acquire and develop
comprehension skills, it is necessary three dinmarssione dimension that focuses on higher
mental fuctions; other that focuses on linguistipexts; and the last, that focuses on decoding
and word identification. Among the components ojher mental functions that play an
important role in the comprehension of a text, éhee three that, for their relevance, occupy
a prominent place: sensitivity of the textual stuwe, making inferences, and monitoring
comprehension. The more familiarity there is witiffedent textual genres, with the
interference abilities and monitoring and repairihg inconsistences throughout the reading,

the more comprehension skills will improve.

1.1. Description of primary school teachers

We selected 119 samples of prima  _ ®= A
. ~ Matosinhos
school teachers teaching at Jodo de D porto
Vila Nova de Gaia Penafiel
educational centres in the whole count e -

Coimbra Urgeiriga

. . Alhadas Mortagua
(Picture 1). From the obtained data W rouercaro:
Leina
Entroncamento
Alcobaca
Santarém
school teachers are female (97,4%) a  rores vedrs
Amadora

Lisboa

their average age is between 36 and Belas

Odivelas

verify that the major part of primary e
b

Torres Novas
Ponte de Sor

years old. We also verify that the young: ~ #bersave

teachers participating in this questionnai ™% ruca
(Table 1.1). peu
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5. B. Messines
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Ponla Delgada

Picture 1- Jodo de Deus kindergartens’ location.
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Regarding the working experience (Table 1.2), wafywahat most teachers are already
working for at least 21 to 25 years (36,1%) andléiss representative are teachers with more

than 25 years of teaching experience.

Under 26 years old 13,4% From O to 5 years 9,2%
From 26 up to 35 years old 27,79 From 6 to 10 years 13,49
From 36 up to 45 years old 35,3% From 11 to 15 years 16,8%
Grom 46 up to 55 years old 14,39 From16 to 20 years 17,6%
More than 55 years old 9,2% From 21 to 25 years 36,1%
Counting more than 25 years 6,7%

Concerning the institutional typology, the questiame has only been put into practice in one
institution of the private sector that manages s#v@ndergartens in Portugal. Taking into
consideration the schools’ location, we verify t9&:4% of inquired people say that they
work in urban areas and only 7,6% affirm to workunal areas.

We analyse now the primary school teachers’ backgt@nd the number of training courses
they attended in the last five years.

Distributing the academic background (Pictur~
2), we see that major participants have (54,6
the BA Degree (pre-Bologna) and 45,4% ha
the Master Degree (Bologna 2nd cycle

= Master

Especialized Master). Bacharelat

Bearing in mind that nowadays in Portugal t
degree in Primary School Teacher is gotten

taking Master degree (Bologna 2nd cycle). Picture 2 — Academic degrees
attend this Master it is compulsory to have

completed the BA (Bologna 1st cycle) in Kindergarfeachers Training.

In order to categorize the teachers, we asked thehey are the tecaher in charge of the
classroom, if they are teachers helping the teaichelharge of the classroom or especialized
teachers. Major participants are in charge of tlsscoom (86,6%); 10,9% are teachers
helping the teacher in charge of the classroomda@®h are experts, mainly in Special Needs

Education (1,7%) and English teachers (2,5%).
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Analysing the teachers’ skills we verify that 54,@¥teachers attended one to three training
courses; 16,0%, attended four to six training
courses and 20,2% attended more than six training
courses. Finally, 9,2% of teachers did not attend =nNone
any training course (Picture 3). =1t03
Analysing into the detail we see that the majority =4t06

of teachers who did not attend any training course =More than 6

are in their first year of working as a teacher. Picture 3 — Diagram of the training coUrses
In Portugal, primary school teachers who fullfil

this questionnaire, use an ecletic methodology,eomost of them use several different
methodologies to engage students in reading aesviAnalysing the graph of picture 4, we
see that phonologic consciousness is the most ((28%), followed by the phonic method
(47,9%) and by the mixed/interactive (43,7%). Tasslused method by participants is the
constructivist one, used by only 15,1% of teachers.

To the reading learning process (Picture 5), teactieat participated in this questionnaire
prioritized literary texts (88,2%) and descriptioees (73,9%). The less used text type is the

expository one (52,1%).

72,3% 88,2%
73,9%
0,
47,9% . 63,9%
42,0% 437% 521%  529%
30,3%
21,8%
I I 15,1%
w\abe“° Pron® \]\ab\c erocN® G\O""‘\ \xo\"‘s quene®>” sow\ eroos™ e \mc\\O“"’ \ere™ \“&oxma““e
W
\09.‘
Pro©
Picture 4 — Learning reading methods Picture 5 vdbsity of text types

Regarding the practices found linked to the reagingcess, participants reported having
more difficulty in implementing written compreheosi(73.1%), followed by awakening the
taste for reading (36.9%) and oral comprehensi@68). Almost one-fifth of participants
(21.0%) face difficulties understanding readinghtaques.

Regarding the materials used to promote readingléT2), primary school teachers indicated
that they prefer to use textbooks or spelling bo@%4%), followed by books brought by
students from home (85.7%); many of them reported they use books (79.8%) or the

4
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classroom library materials (63.0%). Having saidttl62.1% of primary school teachers
reported that they use materials taken from thranybof their educational center. One-third of
primary school teachers (33.6%) use other matetfatsm those materials, we highlight the
use of the Internet /digital resources (11.8%), amages /newspapers (10.1%) or several

types of games (2.5%).

Table 2 -Material used to promote reading %

Textbooks and spelling books 92,4%
Classroom library material 63,0%
Classroom library books 79,8%
Books students bring from home 85,7%
Educational center library material 52,1%
Other 33,6%

To finalise the characterization of primary schte#chers, Table 3 shows us the percentage
of gotten responses on inquired taechers’ condidesarelated to educational centres where
they worked or where they are currently working.rdthan 85% say that schools where they
are currently working establish measures in fawafuaccessing the reading process, both at
school and in the family. 75.6% of primary schosddhers already worked in schools that
adopted a certain reading method and more thav@afzhem have already participated in
institutional projects related to reading. Tablal8 shows us that about 46% of institutions

where these primary school teachers worked befdraat carry out innovative practices.

Table 3 - Considerations about the educational cergs where teachers already worked or| Yes | No
where they are currently working

1. Where | am currently teaching, teachers estabtisasures that favour reading access, both atlsehd in the

X ! ) ' o . 85,2%| 3,0%
family, to provide an environment that motivates &wites children to read at home and at school.

2. Where | worked before there was a pre-estaldisbading method to be adopted. 75,6% 12/6%
3. I have worked in educative centers using inrigegiractices. 40,7% | 46,7%
4. | participated in institutional or in projecteomoted by the administration related to teachesying. 42,294 45,9%

1.2.Families with primary school children

703 families with primary school children who atieone of the Jodo de Deus educational
centre participated in this questionnaire. Froms¢h&03 families, 80.2% are biparental
families (Picture 6). Each family has, most commpwo children. Despite that, 36.6%

families have only one child and 47.7% have twddrbn (Picture 7).
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= 12,9%__~
19,8% 8%
= 36,6%
" 47,7%
80,2%
= Biparental = Monoparental =] 52 83 =4
Picture 6 — Kind of families Picture 7 — Childrens

Regarding the parents’ mother tongue, 97.7% of tepeak Portuguese, and 2.3% speak in

eight other languages (Picture 8).

Portuguese: 97,7%

Other: 2,3%

T

Germany Arab Spanish French English Italian Romen Russian
0,1 01 0,3 0,3 01 01 0,1 0,1

Picture 8 - Families’ mother tongue (considering 2,3% of other, as total).

Regarding the academic background (Picture 9),oued that most parents have university
education qualifications (mothers 78.9% and fatle2r8§%). Only 2.0% of mothers and 4.9%
of fathers just have primary school education.

Regarding the families’ job (Picture 10), it is ion@ant to verify the percentage of parents
who dedicate themselves to domestic activities thiedlevel of unemployment that affects
these families. Thus, mothers, on average, faceglaeh unemployment rate (3.7%) than
fathers (1.8%) and they are more exclusively dedicao domestic activities (3.9% versus
1.2%). We point out that only 0.4% of mothers ar@0® of fathers are retired.
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ot i
Mother; __— Father; = Mother:
L Father;
78,9% 62,5% 93,7% 96.7%
- = B Unemployer m Other jobz
Compulsive  Secondary — Higher = Domestic Act. Retired
Ficture 9 — Parents " educational background Picture 10 — Families” jobs

2. READING METHODOLOGIES AND STRATEGIES TO DEVELOP REA DING
COMPETENCE OF PRIMARY SCHOOL (1 STCYCLE) STUDENTS

The Portuguese word for "reading” (“ler”) comesnirthe Latin "legere”, which means "to
choose" / "to gather". The Romans may have undmistbat reading was "to gather”
something, and the ability to "choose" was somethquite positive. The poet and
pedagogue Joao de Deus considered that knowingdosad was a vehicle for menkind’s
freedom. Therefore he stated that “To be a mannsning how to read. And there is
nothing so important, nothing so essential thaa thodest and humble thing called - first
letters” (Deus, 1877, p.15). Knowing how to realdwas us to know the past and talk to
those to come. “Reading and writing are fundameskals for students of thesicycle of
primary school education to develop, under penaltycompromising their academic
success in other areas of knowledge” (Ruivo, 2p133) and, consequently, in their future
life.

Learning to read is essential. Mastery of the aral written native tongue has a positive
influence in integration in the different commuegiin which we are socially inserted.
Reading consists of deciphering, identifying, phacivords in the text, and giving them a
meaning, moreover, reading implies the relationdigpween the text, the reader's life
experiences and their previous readings. Readihg rislate the semantic representation of
the text with the factors related to the readee, tdxt and context, it is to apprehend the
meaning of what is read and this results from theraction between the reader and the text.

Thus, in this context, the teacher, being the oreat reading tasks, must “consider and

7
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prioritise the active role of student-reader andetigp interventions that multiply reading
experiences (...) explicitly teaching strategies @me developing the student’s autonomy
as a reader and constructor of meanings” (Silvatd®a Duarte, & Veloso, 2011, p. 7).

The teacher's role is crucial in basic educatiehcycle {d estprimary school). The school
and family expect them to “teach how to read, @¢la¢ student’s desire to so and keep that
attitude alive throughout the entire academic jeyfn(Silva et al., 2011, p. 6). Students
must understand the importance of reading and knst that “reading is needed [...] to
educate themselves, to document and inform, taaoteor quite simply is a form of
enjoyment and avoidance” (Silva, Bastos, Duarte \deldso, 2011, p. 6). The family, the
school and society should work on joint projectshwthe purpose of helping to develop
fluent and skilled readers.

Reading comprehension activities are multidimersdiomnd relate the semantic
representation of the text to the reader's affeciivtellectual, and experiential factors (Sa &
Veiga, 2010). Reading strategies are essentiahdihthte the process of understanding a
text. Well-defined strategies help to understanel éippropriating mechanism of a text
(Silva, Bastos, Duarte and Veloso, 2011).

The reader's physical and psychological conditiofleence the type of reading. However,
the selection of texts should not compromise ttegdry quality. In fact, “the maturation of
young readers cannot do without contact with qudilierary texts, as these provide them
with a unique worldview, a critical awareness aé linguistic and cultural heritage that
shapes the national and universal identity”(Silivalge 2011, p. 19)

In Portugal, according with the article no. 38 oédBee-Law no. 55/2018,"6July, the
Essential Learning for Portuguese Teaching defithes the learning of the Portuguese
language must be done over the course of twelvasye& compulsory schooling,
incorporating a set of fundamental skills for paaoand social fulfilment of each student
and for the exercise of conscious and interventiomizenship (AE, 2019).

On the other hand, the Primary School ProgramngeGunriculum Goals aim a schooling
and learning better quality through the cult obrignd excellence (Buescu, Morais, Roha, &
Magalhaes, 2015).

These two documents determine which methodologidstategies are used by Portuguese
students attending primary school institutionstfa¥ development of reading competence,

since the very 1st grade.
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The Portuguese Curriculum Goals’ Support Bookletléarning how to read and write,
mentions as an ideal situation: that in the lastrya& early childhood education, already
gave to children the opportunity be in contact witxtual architecture, syntactic
constructions and typical vocabulary of illustratgdidren’'s books in order to be basically
ready for the acquisition of reading and writingllskin the first two years of compulsory
education (Buescu, el al.,, 2015). Therefore, itegsential that the dialogue between
kindergarten teachers and primary school teacletsetconducted with the purpose of
minimizing the problems that this cycle transitiomy bring to children and to their
families.

Regarding the work shared between pre-school eiducand primary school education
(Table 4), we found out that, from the teachers\paf view, 91.6% answered that teachers
share information among themselves. They also shasds, schedules, planning and
resources, as well as reading experiences betweerls| of education. Furthermore,
between 80% to 84% of teachers do plan and designh ¢urricular activity projects.
Finally, we found out that 23.5% of teachers ditl sttare any activity among students from

several grades.

Table 4 - Promoted joint activities for reading leaning process Yes | No

1. We design projects and curriculum materials thasejoint guidelines. 80,7% | 19,3%
2. We share goals, work methodologies, groupirmgimes, evaluation and resources 91,6% | 8,4%
3. We plan periodic meetings throughout the sclgeal to unify criteria and actions between botlgata 84,0% | 16,0%
4. We share reading experiences between diffeckrdagion levels. 91,6%| 8,4%
5. We carry out joint activities among studentslifferent levels. 76,5% | 23,5%

2.1. Psychopedagogical principles and reader leamg methodology

To promote the reading learning process, primahoskteachers carry out some of the
appropriate pedagogical principles to the develaymé this competence. In order to favour
the taste and reading interest, 98.3% of teaclsérsheir students questions while reading the
texts to ensure their understanding, promoting ekgosure in the classroom of the work
performed by the students and proposing activibestudents to summarize and synthesize
knowledge after reading (Table 5.1).
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Table 5.1 - Psychopedagogical principles to stimatie reading comprehension Yes | No
1 I ask my students about the text that they areimgad make sure that they are understooding itsertt. 98,3% | 1,7%
2 | promote the participation of families in the onggation of reading stimulation activities. 84,9% | 15,1%
3 | exbibit in the classroom of the work done by mydents. 98,3% | 1,7%
4 | propose activities for my students to summarize sinthetise knowledge after reading. 98,3% | 1,7%

Regarding learning methodologies carried out inaastoom context (Table 5.2), teachers
most valorize strategies on how to get student@ngwer questions to identify explicit and
implicit text information (99.2%) and to to learpedling and grammar and writing rules
(98.3%), or to ask oral questions about the litemaltent of the text just read by students in
silence (96.6%); they also take advantage of stmstrose during classroom to perform
reading activities (92.4%) and have students rgpth®ts to solve a certain purpose in the
classroom (91.6%). The only question about thaerhiwut methodologies that less than half
of the teachers mentioned was the interruptiomeif reading moment aloud to ask questions

to the students while they are reading in siledd@e90%s).

Table 5.2 — Learning methodologies for reading comphension Yes | No
10 My students answer questions to identify explioid &nplicit information from the text. 99,2% 0,80
32 Students learn the basis of writing (spelling arahgnar rules). 98,3%| 1,7%)
31 I make oral questions about the literal contertheftext that students just have read in silence. 6,6% | 3,4%
11 | take advantage of situations rose in the classrmoperform reading activities. 92,40  7,8%
20 My students read texts to solve a certain purposled classroom. 91,6%| 8,4%
43 Lg;)sagzat.o my students readings aiming the dewedémt of social skills that help to face and sawgflicts in the 86.6%| 13,4%
38 | coordinate myself with other teachers in ordepttmgramme and/or perform reading activities with students. 73,9% 26,1%
33| propose activities to my students discuss diffeespects of the text read in small groups. 64| 786,3%
34 While 1 am reading aloud and my students are regidirsilence, | interrupt reading to ask them gioest 47,9%| 52,19

Note: Table with numbered items according to datavs at questionnaire, displayed in decreasinggmage order of YES as an answer.

2.2. Organisation of activitiess (programming or phnning, learning experiences,

grouping of students)

The activity most employed by almost all teacherthe performance by students of reading
aloud (99.2%). All questions were over 59%, exammstion 21 which states that teachers
question students after reading the text (31.1%hld 6 shows the results obtained in other
activities applied in a classroom context, orgathise descending order of affirmative

answers.

10
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Table 6 — Learning experiences Yes | No
Q28.1 carry out activities for students to read aloud. 99,2% 0,8%
Q 131 change the classroom schedule according to tliests' needs throughout the school year. 98,3% 1,7%
Q 7 | perform reading activities on an individual basis 97,5% 2,5%
Q 181 ask students what the title of the work suggtsthem before | read the text to them. 97,5% 2,5%
Q 231 carry out activities so that students identifg thain idea of the text. 97,5% 2,5%
Q 26| carry out activities for students to analyze argress ideas about the text. 95,8% 4,2%

Q 251 carry out activities so that students recognaae parts of the text that contain the most impitgformation.| 95,0% 5,0%

Q 291 ask students questions before, during and aftetting a text. 95,0% 5,0%
Q 221 carry out activities for students to identify thein and secondary characters in the text. 94,1% 5,9%
Q 191 encourage activities in which students can carrate their deductions from the content of the.text 91,6% 8,4%
Q 15 My students perform activities focused on readjpees! aloud. 90,8% 9,2%
Q 6 |do reading activities in small groups. 88,2%| 11,8%
Q 271 carry out activities for students to compare $edftdifferent typologies. 87,4%)| 12,6%
Q5 1do reading activities in large groups. 84,9%| 15,1%
Q9 My students use the reading manual in the Boetse subject. 83,2%| 16,8%
012 ;reeagéading activities that | organise with my stoid are part of a joint project with the resthaf turricular 78.2%| 21.8%
Q 241 carry out activities for the students to makerdes to the plot of the text. 76,5%| 23,5%
Q 301 take a written test (quiz, summary...) after stutd have read in silence. 75,6%| 24,4%
Q 8 Iread in pairs. 72,3%| 27,7%
Q 17 My students discuss in small groups the text tieayr 72,3%| 27,7%
Q 141 organise groups considering the different lewéleeading. 59,7%| 40,3%
Q 16 My students perform activities focused on readipeesl in silence. 59,7%| 40,3%
Q 211 only ask questions after students have readettte t 31,1%| 68,9%

Note: Table with items numbered as presented igjtiestionnaire and listed in descending order ofgrgages in the YES response.

2.3. Spaces, materials and human resources

The materials facilitating the reading and writipgpcesses, presented in this questionnaire,
were answered by primary school teachers as folldivable 7): information and
communication technologies (ICTs) are consideramst@f much use, as 79.0% of the
participants use interactive whiteboards or compptejectors to perform reading activities
and 70.6% promote language skills through thedentdogies.

Teachers consider, as a reinforcement of humaruress, the participation of families in
organising activities to stimulate reading (84.9%s,it is shown in Table 5.1:2; coordination

among peers to programme and/or carry out actviie reading with students (73.9%) and

11
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support for the sponsorship of reading for studevi® tell short stories or tales to other
younger people (56.3%).

Table 7 — Spaces, materials and human resources Yes | No
Q351 use the interactive whiteboard/projector to perfeeading activities. 79,0%| 21,0%
Q36| use ICTs to foster the development of languagepeience. 70,6%| 29,4%

Q37 In the educational centre we support the spongorstrieading for students who tell short storiesates to

56,3%| 43,7%
younger ones

Q391 coordinate with the other teachers to programn#a do activities on reading with our students. 73,9%| 26,1%

2.4. Evaluation

Assessment is part of the teaching-learning prodestould promote equal opportunities,
promote success, should be continuous and posh®eorrective and gratifying, that is,
promote the effective recovery of students andphsicipation of all those involved in
defining school pathways, guaranteeing the sucoksdl and their academic progression.
The assessment must lead to an individualized ddtere of the student's progress, and
those who have more difficulty in making this preggion must be supported by
educational supports and supplements (Lemos, N@aspos, Conceicdo, & Alaiz, 1993).
Assessment is a fundamental phase of the teachiog$s of reading and the teacher must
be aware of the pedagogical decisions that mushdie to help the students’ progress. In
the P' cycle of educationid est first years of primary school), assessment must b
essentially formative, yet it must be complementéth summative assessment (Viana,
2009).

In Portugal, the Decree-Law number 139/2012 Bf Jly, established the assessment
guiding principles for students’ acquired knowledgel developed skills. The results of the
assessment processes should contribute to teadgngation, so that learning difficulties
can overcome in a timely and appropriate manner.

At a reading evaluation skills level, Table 8 shawghat all questions had a positive answer,
above 59%. The teachers' answers were listed ier afdtheir preferences and we conclude
that they give greater importance to the reflecbarwhat their students learned after reading
a text (95.0%), to the documental analysis of azescpresented to evaluate (94.1%) and they
also rely on specific moments throughout the schaar to evaluate their students with
reading tests (91.6%). The less mentioned techniga®e the use of a specific rubric on

reading competence to evaluate its students (59.7%)

12
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Table 8 — Evaluation Yes | No
Q46 When students finish a reading exercise, theyaeéle what they have learned. 95,0% 5,0%
Q411 analyze the exercises the students did to evatham. 94,1%| 5,9%
Q40 | use specific times throughout the school yeavmuate my students with a reading test. 91,6%| 8,4%
Q43 Lgsosprcéziqt.o my students readings aimed at devedogncial skills to help them face and resolve loxisfin the 86.6%|13,4%
Q44 ngitgg?;?m techniques of analysis of a reatl (@nceptual maps, role-plays, murals, portfolaysnion, 84.9%|15,1%
Q45| retrieve written testimonies of the readings dbyeny students (a comparison, an account...). 68,1% (31,9%
Q42| use a specific section on reading skills to exumy students. 59,7% (40,3%

Note: Table with items numbered as presented igjtiestionnaire and listed in descending order ofgrgages in the YES response.

2.5. Text Types

Table 9 shows us the textual typology usegrimary school education and the way teachers
use it. It is crucial to provide students with dse experiences that motivate them and convey
the functionality of reading: it is nice readinglaort story independently, reading a cooking
recipe to help the mother, reading a messagetteday invitation, a warning, among other.
The Curricular Programme and Goals of PortugueseadpPy School Education (2015) states
that in the 1st and 2nd grades, students shoultl gkart narrative texts (literary and non-
literary), informative and descriptive, poems awmdnes. In the 3rd and 4th grades students
should read narrative, informative and descriptexds, as well as news, letters, invitations
and comics.

From their responses (Table 9), we found out titetaky texts are the most commonly used
by teachers (77.6%), followed by the instructiongbe (76.7%), expository (69.2%),
informative (67.1%) and, finally, by the descrigivype (54.0%). The average deviation
obtained between text types are within a range©{0.18, 0.29] (Picture 11).

0,
Uzibliz e aver(eﬁc);e of t'jt(lei);?i%ﬁ 77 6%
f 76,7% ,6%
Text type (question number) yes) (o) 69.2% 67.1%
Descritive (Q1 to Q9) Table 8.1 54,0% 0,29 4.0%
Expository (Q10 to Q14) Table 8.2 69,2% 0,26
Instrucional (Q9, Q15 to Q17) Tabls 76.7% 0.25 18
8.3 )
Literary (Q18 to Q24) Table 8.4 77,6% 0,24 S Qo%‘*\ < & &
Q@ §;\~ & \'}\ &
Text type: (%) === mean deviation
i 0, . . n Tat
Informative (Q25 to Q31) Table 8.5 67,1% 0,18 Picture 11- Text type distribuition

Next, we display the tables obtained, organisetienorder of the questions asked.

13



Associac¢io de @ EVALUATION OF READING PRACTICES OF

) Jardins-Escolas @5 PRIMARY SCHOOL EDUCATION REPORT
Jodo de Deus  néap-com PORTUGAL - MAY 2020

Table 9.1 shows us that culinary recipes obtairte8% of positive responses. This type of
text provides in all age groups a playful and iattive didactic activity that almost all
teachers implement. Menus got 82.4% of responseasdiRg and writing activities related to
food are also very popular among teachers’ communit

In the 21st century, due to great social ineqealin terms of food, reading and writing
activities can go through the reading and produabibhealthy food and sustainability texts of
the planet. We can get the conclusion that only%0of teachers work reading and building
schedules for television programmes, school ams/itnd domestic activities. Of those
surveyed, 6.7% reported working on flyers and pestdhis activity, as well as the
construction of timetables, should be more devalapehe classroom, as it gives autonomy

to students.

Table 9.1 — Text types used to develop reading dkilDescriptive) Yes | No

Q1. Lists (shopping, games, classrooom, short stdgstit). 78,2% 21,8%
Q2. Labels (for clothes, food...). 61,3% 38,7%
Q3. Schedules (of television programmes, school am&/éind domestic activities...). 10,194 89,9%
Q4. Index (books, magazines, short stories...). 79,89 20,2%
Q5. Encyclopedias, dictionaries, atlases... 13,4% 86,6%
Q6. Flyers and posters. 6,799 93,3%
Q7. Menus (school, restaurant...). 82,4% 17,6%
Q8. Catalogs, telephone books, diaries... 58,099 42,0%
Q9. Cooking recipes. 95,8% 4,2%

Table 9.2 shows us that 98.3% of the inquired texachefer to texts in textbooks; 89.1% use
texts for developing oral exposure and 86.6% refdyibliographical reviews, study visits or

experiences as exhibition texts. The activity nwred fewer times is the application of
reference books, obtaining 11.8%.

Table 9.2 - Text types used to develop reading dskil(Expository) Yes |No

Q10. Dossiers of project work. 60,5% 39,5%
Q11. Biographical reviews, field trips, experiments 86,694 13,4%
Q12. Textbooks or school manuals. 98,3% 1,7%
Q13. Texts for the development of oral exposure. 89,194 10,9%
Q14. Appointment books. 11,89 88,2%

Table 9.3 shows us the percentages of the ingtnaititexts. In this context, question 9
"cooking recipes" is interpreted as "descriptivat'teand "instructional text", the most
selected, getting a percentage of 95.5%. QuesfipHildren's medicine patient information

leaflets is referred fewer times, getting 26.9%.
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Table 9.3 - Text types used to develop reading dkil(Instructional) Yes | No
Q9. Cooking recipes. 95,894 4,2%
Q15. Instrutions. 91,6% 8,4%
Q16. Rules (of games, of behavior...). 92,4% 7,6%
Q17. Children's medicine patient information letsfle 26,99 73,1%

Table 9.4 shows us the percentage of activitiegldped for the literary text typology. The
reading of short stories, narratives and legengistered a percentage of 100%, meaning that
everyone reads children's literature. Literary Edion is a domain of the Portuguese subject,
implemented from 2015 onwards in the PortuguesécBaducation Programme and Goals,
where we can read: "Listening to read and readmigiren's literature texts is a path that
leads to the priority goal of understanding textd & stimulates aesthetic appreciation” (p. 8).
All university students seem to have accepted awrstood these guidelines.

Other obtained data shown at Table 9.4 allows us/eify that the most significant
percentages were: 99.2% for proverbs, songs antesd98.3 for poetry; 97.5% for theater

and dramatization. Comics obtained the lowest peace, 0.8%.

Table 9.4 - Text types used to develop reading dkil(Literary) Yes |No

Q18. Tales, narratives and legends. 100,099 0,0%
Q19. Proverbs, songs and riddles. 99,29 0,8%
Q20. Picture albums. 74,8% 25,2%
Q21. Elaboration of books of tales, of poetry, miyerbs, songs... 72,3% 27,7%
Q22. Poetry 98,39 1,7%
Q23. Theatre and drama. 97,59 2,5%
Q24. Comic book. 0,8% 99,2%

Table 9.5 shows us the percentage of quantificaifahe application of informative texts in
the classroom. We can see that in this typologyg%lof the inquired people stated that they
use newspapers and magazines for the reading ngaplocess and 89.9% use illustrations.

The question answered by fewer people, obtainin@9%5 refers to commercials and

propaganda.

Table 9.5 - Text types used to develop reading dkil(Informative) Yes |No

Q25. Newspapers and magazines. 91,694 8,4%
Q26. Commercials and propaganda. 25,2% 74,8%
Q27. Epistolary correspondence (letters). 75,694 24,4%
Q28. Conceptual maps. 62,29 37,8%
Q29. llustrations 89,99 10,1%
Q30. Promotional books, flyers... 73,1% 26,9%
Q31. E-mails and social networks. 52,19 47,9%
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3. THE ROLE OF FAMILIES IN THE LEARNING READING PRO CESS

The study of parental engagement in the teachiagrieg process of children attending the
1st cycle of primary school education has an enagnmportance because in today's society,
we are becoming more and more individualist andlfarelationships are increasingly more
discardable. The quality of relationships thattreés, and particularly parents, develop with
their children are crucial for their developmenth&ever these relationships are developed
in school’ context, they gain importance since theyefit children, both at an intellectual
level and at their social development.

Family and early childhood education have a deeisole building up personal reader/writer
project in the 1st cycle of primary school eduacatsince they can lead to children learning
informally an entire knowledge set related to thetten language and its multiple uses
(Wells, 1986) and wish to be reader and writer.

“The interest in written language varies accordiagthe quality, frequency and value of
reading and writing activities, developed by thede more directly interact with children.”
(Alves Martins & Niza, 2014, p.38).

When children listen to reading, they become famiith the organisation of the written
language, learning to pay attention to the lingeiistessage as the primary source of meaning
and are in contact with the syntactic and textderacteristics of written language (Alves
Martins & Niza, 2014). Short story reading is afnaist importance, positively correlated with
learning to reading (Robbins & Ehri, 1994; Viva896; Wells, 1986).

“To be surrounded by affection, on the lap of aceeling adult, while listening to a short
story that mysteriously emerges from the lettersliten to the same short story again, the
one that both adult and child know almost by hearto watch the awe of repetition: the
writing pins the words in such a way that they o€ disorganised or confused. ” (Ferreiro,
2013, p.440)

In addition to reading short stories, it is ess@rnhat in the period of the 1st cycle of primary
school education families write and read with a@iddifferent types of texts that allow them
to progressively discover their uses, purposesduadacteristics (Curto Morillo & Teixido,
2000a; 200b). “When the child understands thawtheng contains a message that can only
be accessed by reading, it is natural to wish tolne a reader.” (Sim-Sim, 2009, p. 7).
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1st cycle of basic education students obtain bettailts in learning to read when the family’s
involvement provides environments rich in writte@terials and in experiences of reading
and writing texts (Gaitas, 2013).

The Parental involvement and family literacy yoypepple’s education and their role in
academic adjustment have been the subject of neulitpdies that, in their majority, show a
positive connexion between parental involvement dadily literacy in academic
performance. Lajes (2007), reveals the convicti@i the family has a greater weight than the
school in developing reading pleasure. The parep&ssonal academic experience may
influence their skills and values, promoting cons&tees in terms of academic success in the
teaching process learning to read in the 1st aykctheir children's basic education (Eccles &
Davis-Kean, 2005)

Dimention 1: Family common attitudes towards readig

Regarding the attitude of families towards readif@ple 10.1 shows us a significant number
of parents who collaborate with the school fordlegelopment of reading competence.

Of those surveyed, 98.9% consider that the fieldeaiding skills helps to solve everyday
situations, specifically cooking or taking a medeai 97.2% say that reading is essential in
everyday life. Only 1.0% of respondents say readirggwaste of time.

Table 10.1 — Family common attitudes towards readu Yes | No

Q1. | enjoy going to a bookstore or to a library. 89,3%| 10,7%
Q2. I usually read the subtitles of television show 90,2% 9,8%
Q6. Reading is essential in everyday life. 97,2% 2,8%)
Q11. Reading is a waste of time. 1,0% | 99,0%)
Q13. Reading should be one of people's favoriter&ihments. 95,2% 4,8%)
Q16. | like to share the information | read (on ithternet, in books or magazines). 89,0% 11,0%
Q21. Throughout the day | take advantage of any embrio read. 50,4%| 49,6%
Q25. Reading helps to solve everyday situationk agsaooking or taking a medicine. 98,9% 11%
Q26. When buying an electric appliance it is maseful to use it directly than to read the insinrg. 16,5%| 83,59
Q27. Knowing different languages is essential intoues. 99,0% 1,0%)

In the graph of picture 12, we can observe theidigion, in percentages, of the responses

given by households to the reading.
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= No 10,7% 9.8% 2.8% 99.0% 4.8% 11.0% 49.6% 1,1% 83.5% 1.0%
®Yes 89.3% 90.2% 97.2% 1,0% 95,2% 89,0% 50.4% 98.9% 16.5% 99.0%

Picture 12 — Family common attitudes towards regdin

Dimension 2. Family behaviour to developing their lsildren reading skills

Table 10.2 shows us the attitudes of family memlvene favour learning to read their

children. Of those surveyed, 99.7% said that iadwvisable for the family to teach their

children the usefulness of reading; 97.4% said ¢habok is always a good gift for their

children; 99.0% recognised the importance of paremtlearning how to read; 97.0% of
parents recognised that there are many momentsilgflde in the family that can be used to

stimulate reading (at mealtimes, when travellirgfobe falling asleep...). Only 12.4% say that
language teaching is the responsibility of the stlod not the family. Finally, 6.1% say they

are not responsible for learning to read, for ttiegy say, there is school.

Table 10.2 — Family behaviour to developing theirttldren reading skills Yes| No

Q5. Reading should be an important activity inféraily. 99,094 1,0%
Q10. A book is always a good gift for my children. 97,4% 2,6%
Q14. ltis advisable that the family devote amletished amount of time per week to reading at home 92,7% 7,3%

Q17. It is advisable for the family to teach ttahildren the usefulness of reading (entertainmsgntlies, domestic

- 99,7% 0,3%
activities...).

Q18. There are many moments in family life that barused for family reading (holidays, weekends...) 97,0% 3,0%
Q20. The family is not responsible for what theditein read, because for that there is the school. ,190/693,9%
Q22. It is important that at home there is a sphaticated to the use and maintenance of a farbilsry. 86,5% 13,5%
Q24. ltis recom_mended that th_e_family encouragesorrect use of the readings taken with techicdbgevices 89.2%4 10 8%
(computer, mobile phone, television...). ’ ’

Q30. The teaching of the languages learned at sehtiee responsibility of the school itself and nbfamilies. 12,4% 87,6%

Q32. It is important for families to know the fageilanguages their children study so that theyhedip them in their
education.

Q33. Foreign language teaching should start atager age. 92,7% 7,3%
Q38. | participate in the activities that the edimeal centre organises to encourage reading. 6338/8%

95,3% 4,7%

In the graph of figure 13, we can observe the iistion, in percentages, of the responses

given by families on their attitudes that may favtarning to read their children.
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Picture 13 - Table 9.2 — Family behaviour to depilg their children reading skills

Dimension 3:Family bahaviours to motivate their children in daily routines.
Table 10.3 shows us parents' responses about fagalging attitudes through everyday
situations. Of those surveyed, 99.4% said theyirserested in homework and help their

children and 37.0% participate in their childresi@ssroom in shared reading experiences.

Table 10.3 — Family bahaviours to motivate their clidren in daily routines. Yes | No

Q3. Iread in places in the house where my childeensee me and imitate me. 84,9% 15,1%
Q4. We often read the classroom schedule togetHerd out what my children do at the educatioreitee. 64,4% 35,6%
Q8. | usually answer my kids when they ask me, "t\dues this word mean?" 98,99 1,1%
Q9. I take an interest in my children's homeworé halp them when they need it. 99,4% 0,6%
Q19. | select educational reading programmes skidsycan use them on their cell phones, on TV hertablet... 42,8%57,2%
Q23. | see and/or select with my children books éine in the bookstore or in a library. 80,8%9,2%
Q28 | use technological devices (tablet, mobileliapfions, computer) to stimulate reading in diéfier languages. 59,9%410,1%
Q29. If itis a language other than my mother t@adwsually answer my child's questions. 93,7%,3%
thﬁgéL?sellp my child to choose the texts and preplae sessions held at the educational centreeszpt to younger 51204 48,8%
?es;zj.irll ga;ticipate with my son's classroom in thared reading experiences (text passages, ansvegrasgions about 37,04 63,0%

In the graph of picture 14, we can observe theridigion, in percentages, of the answers
given about family attitudes through everyday gitues.
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Picture 14 — Family bahaviours to motivate theifldfen in daily routines.

Dimention 4: Family attitudes that influence readirg through everyday situations

Table 10.4 shows us families’ activities that favtheir children’ taste for reading. Of those
surveyed, 92.6% say that they record made up fastiyies to later show in their children's
classroom and 36.3% of parents say that they egehaeading situations with their children.

Table 10.4 — Family ativities that influence readig through everyday situations Yes | No
Q7. My children and | exchanged readings (booksjics...), both on paper and in digital format, #meh we commented

36,3% 63,7%
on them at home.
Q12. My children and | exchanged readings (bootmyics...), both on paper and in digital format, #meh we commented
on them at home.

Q15. My children and | read aloud every day (pradaicels, known brand logos, traffic signs...). 8P8, 27,2%

Q31. We use a different language from our mothegue to understand the texts around us (clothingjdainstructions,
films with subtitles...)
Q34. We write in languages other than our own wilierare with people from other countries. 45|994,1%

Q36. We record short stories invented as by théljamlater show them in my son's classroom. 92,6%,4%

59,2% 40,8%

57,3% 42,7%

The graph of picture 15, shows the distributionpa@ncentages, of answers given by families
related to the activities that favour the developt# the reading taste of their children.

100%

80%

60%

40%

20%
P07

0%

P12 P15 P31 P34 P36
= No 63.7% 40.8% 27.2% 42.7% 54.1% 7.4%
BYes 36.3% 59.2% 72.8% 57.3% 45.9% 92.6%

Picture 15 — Activities in the family envioronm#mt favour reading taste
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