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READING SKILLS AND TEACHERS TRAINING
(PORTUGAL)

1. LITERACY CONCEPT

Reading literacy is «the ability to comprehend ase the written language forms required
by society or valued by the individual. The readmas attribute meaning to various text
formats. They read to learn, to be part of readimgmunities, at school and in everyday
life, and they read for pleasure» (Mullis and Mar2015, p.12).

The term “Literacy” is used to conceptualize theaapt about reading and writing skills.
Lopes (2005) states that reading and writing skiles“essential cognitive instruments not
only for school success but also for social sugaessve live in a society in which literacy
demands are greater and greater” (p.96). This gdrwes suffered changes through the
years, considering society’s changes. Thus, in gakand cultural perspective, in a
constructivist train of thought, literacy can bdided as “the whole corpus of knowledge
and strategies that is acquired through the constaarcise of those abilities” (Morais and
Kolinsky, 2004, p.600).

Since the 60’s, “the emerging literacy concept [[is]created to] define the acquisition
process of specific written language skills thapgen before formal reading learning”
(Viana, Ribeiro, & Baptista, 2014, p.17).

In the 80’s, influenced by the work of constructivdnd social-constructivist authors, such
as Piaget and Vygotsky, “it is now valued the chilactive role and the mediating role of
those with whom the child interacts to comprehéwedappropriation process of the written
language” (Mata, 2002, p.10).

Benavente, Rosa, Costa e Avila (1996) state ttertly: ...is not about knowing what
people learn or do not learn, it is to know whatlife situations, people are able to use.
Literacy appears, defined as the ability of writteformation in everyday life (p.23)
Citizenship notion gave even more importance &rdity nowadays. Simple actions as
filling out a cheque, understand a doctor’s prgdicm, knowing how to consult a buses
timetable, correctly ask for information, handlgds, knowing how to calculate interest,
and so forth, are big little requisites in eacleeit’s life (Benavente, Rosa, Costa, & Avila,

1995). The domain of this “simple things” requitiésracy, but simple things determines
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our independence and autonomy, which is sometbimgltie in everyone’s life, especially
in children’s education.

In this information age, reading and writing aretjghdaily life. “However, neither reading
nor writing in the alphabetical system are discedethey’re learnt. Our writing system
was created nearly two millennials ago, and langudter the first written representations
of ideas and language appeared.” (Beard, Siegi, & Braganca, 2010, p. 5). “From the
little every day’s tasks — that usually we don’ee\notice — up until the tasks that allow to
exercise fully our citizenship, we need to readrgbeng around us, performing countless
automatic fragmented reading operations, that \ea'aeven aware of.” (Viana, et al.,
2014, p.7).

“To comprehend the process involved in learningesd, it is important to distinguish the
goal and the specific reading aspects. The reagirad is to comprehend what is read.
However, written text comprehension, is not a negdipecific aspect, as it depends of
many external factors, such as the oral languageady cognitive skills and world
knowledge, and so on.” (Viana, et al., 2014, p.9).

According to Silveira (2013)

“The reader is anyone who, when reading is an aptioenof themselves another, with
whom can interact in their privacy. [...] The comflicestablished and the ability to
empathize with the reading act is subject to thénoped development of reading
structures, their interaction with other peoplemely memories. It is essential that an
individual be able to associate information recdivath the one already in their mind.
Reading is a remembering and reconstructed proBessding skills are the result of a
learning process, of activities, and continuoustiéipns of neuronic, hemispherical and
non-hemispherical connexions. The (skilled) reasléne one who gradually acquires, by
repetition, the ability to decode a message to tstded it and interpret it.” (p. 55).

From another point of view, some researchers ao that the teaching of reading and
writing also concerns educational policies, the onignce of demanding curricula, the
precision of objectives, contents and methods, @assessment of acquired skills,
inspections of schools and, above all, to the rnieatkfine a strategy capable of rapidly
raising the level of reading and writing to godiattplace [Portugal] above the average of
developed countries and at least to a level candistith the degree of transparency of the

orthographic code of the language. ” (Beard, e28110, p.6)
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Once reading literacy is so important nowadaysreafi@ntioned authors point out the
importance of applying a reading method, that fiatéds learning and it is a good vehicle
for acquiring this skill, they “call for the teaciy programmes to use methods science and
experience have shown to be more suited for legriphonic methods.” (p. 7)

Will teachers be educated, in training schoolse&mh how to read to their students?

This is the question that this research is attamgpt answer, it considered an educational
teachers’ school in Lisbon, which qualifies kindeatgn teachers and primary school
teachers since 1920. However, the kindergarterhégacand primary school teachers’s
education does not end with the initial training.must be continued throughout life.
Therefore, it is fundamental that teachers be d@ddand informed, so they can be able to
handle appropriately the 21st century society’dlehges.

Life-long kindergarten teacher and primary scheaicher's education is a key tool for
teaching quality. Trained and informed teacherstleemost precious tool, to not only
themselves, as citizens, but also and speciathettraining and education of their students,
and in the development of methodologies that akomwmprovement in school rendering.
Thus, is essential to highlight the importancedfeating the future kindergarten teachers
and primary school teachers, particularly studehtsaster's degrees in early childhood
education (3-6 years old) and teaching of the yiaecof primary school education (6- 10
years old) of Escola Superior de Educacao Joaoceds.D

In order to have a real and deeper knowledge otdheent situation, of the way reading
competences are developed and worked on, in thieliphase of kindergarten teachers
and primary school teachers’ training, a theoréaeelysis was conducted, and the data
was collected by two ways: a questionnaire for er&sstudents in kindergarten teaching
and in 1st cycle of primary school teaching andirgerview to educational centres’
directors, which characteristics are the following.

1.1.Description of students taking the Kindergarten Tea&hers Degree and the

Primary School Teacher Degree

The sample is taken by 52 students of Escola Supdgi Educacéo Joao de Deus (ESEJD),
during the academic year 2019/2020, 28 of themnthtproceed a job position as
kindergarten teacher while 24 of them are williadoecome primary school teacher. They

were asked to fill out the questionnaire, in patady to those questions concerning
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sociodemographic characteristics, about their anadeuition, about their know-how
achieve during their training as well as actiongaging other primary school teachers and
kindergarten teacher working at Jodo de Deus Kgateens. 53,8% of students are
attending the kindergarten teachers studies (6&4aking the BA and 32% the master
degree; picture 1) and 46,2% are just taking thechrimary teachers course (50% are
taking the BA while the other 50% are taking thesteadegree; picture 2).

50%
= Bacharelat Master m Bacharelat Master
Picture 1 — Kindergarten Teachers Picture 2 — Primary School Teachers
Students’ courses/degree distribution Students’ courses/degree distribution

Concerning the gender, only 4% of males are tatkiadgindergarten teacher studies while
the other 4% are taking the primary school teasheties.

Regarding their nationalities, all students areti®Rprese and their languages skills are
shown bellow according to the Common European Fnarie of Reference for

Languages.

Table 1 — ESEJD Students’ Common European Frameoidreference
for Languages
Levels= Al | A2 B1 B2 c1L | c2 Total
Language® Initial independent advanced
English 12% | 21% 8% 4% 109 12% 65%
French 31% 8% 12% 4% 0% 2% 56%
German 4% 2% 0% 0% 0% 6% 12%
Spanish 17%

Having said that, English is the most spoken laggu@5%), having 22% of students
showing advanced level of communication skills. $ostudents speak French (56%, of
them, while 2% are at the advanced level) and Gerfh2a%, but 6% of them are at the

advanced level). Finally, 17% of students reffetkdt they are also able to express
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themselves easily in Spanish but they did not ggtcrtificate proving their knowledge

because they are self-taught students.

1.2. Jodao de Deus Kindergartens'directors

Associacao de Jardins-Escoldséo de Deus is a non-profit association, managbg
educational centres located in continental andlansBortuguese territory, namely in
Madeira and in the Azores.

Our sample is represented by some directors otthdacational centres. In addition to
that, we clarify that some educational centres hmawseries (for children from 0 up to 3
years old), kindergartens (for children from 3 oGtyears old) and primary school £ 1
cycle (for children from 6 up to 10 years old). Tingestionnaire was distributed to the
directors, to find out what strategies do they nudts#n use when it happens to develop
their students reading skills.

2. KEY IDEAS TO PROMOTE READING COMPETENCE IN JOAO DE DEUS
EDUCATIONAL CENTRES

«Change the way you look at things, and the thymgslook at change. »
WAYNE DYER

Every Jodo de Deus Educational Centre, especlalsetthat welcome trainee students, is
equipped with the will and knowledge to look at #ehucational system in a permeable
way, receptive to change and modernity, integratitgse changes into their practices,
researching them, reflecting on them, deconstrgctiand reconstructing new
methodologies and learning strategies, whenever tbpresents, in a reasoned and
scientific way, an improvement in the service quyatiey provide to children and student
trainees. That involves alter procedures, redesggrurricular plans and programmes,
whenever necessary, with the aim of developing gegiaal practices that favour values
and behaviour, not only programmed content, anaviexge.

The Curricular Guidelines for Pre-school Educati@®dCEPE, 2016 — Orientacdes

Curriculares para a Educacéao Pré-escolar) stadstalslished in the Framework Law (Law
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No. 5/97, 18 February), that the education of children betwiberages of 3 years old and
entry into compulsory education is considered tthiedfirst stage of basic education in the
lifelong education process. In the Domain of Orahguage and Approach to Writing, a
particular emphasis is given to oral communicatiod linguistic awareness, pointing out
the role of the kindergarten teacher saying thist up to him/her to “intentionally extend
the situations of communication” (p. 62). Likewishjldren should be exposed to both of
functional literacy, which implies using and knogiwhat reading and writing are for.

In turn, the Curricular Programme and Goals of BRprese for Primary SchoolStycle
(2015), is structured in four reference domainsneig, Orality, Reading and Writing,
Literary Education and Grammar, which reinforce deglelop the skills acquired during
pre-school education, giving great prominence terhry Education, in which students
learn to interpret oral and written texts, of l#gr and non-literary expression, in gradually
more complex modalities. In thé'and 29 grades of Primary School Education, children
learn how to read short narrative, informative dedcriptive texts, as well as poems and
cartoon strips. In the®grade, children work on piece of news, letters Bwitations,
culminating in the % grade with the reading of descriptive texts (pbgsiand
psychological portrait), encyclopaedia and dictigrniaxts. In the questionnaire answered
by the directors of Jodo de Deus educational cgnive verify that several strategies are
carried out and it is given a great deal of impar&ato the excellency of the service.

We are going to display next the given answershydirectors of those Jo&do de Deus
educational centres, taking into account the migsifecant indicators, we elaborate that:

Question 1 - “What factors do you consider to seatal to promote reading in educative
centres?” we registered as frequent indicatoréalh@ving ones:

e Educative community engagement promoting activities

e Motivation and promotion of reading habits;

e Reading stories, language twisters and poetry;

e Motivation, access and mobile materials;

e Participation in litterary contests, story tellidigprary corner and family

interaction.
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Question 2 - “How can we potenciate, in Jodo desDeducational centres, reading
programmes where families can take part, aimingeioefit the access to reading habits
outside the school premises?” we registered amtst common indicators:

e To include in the curricular project activities tiaplies families participation on
story telling in the classroom;

e To implement specific projects such as to perfaiwnies in small groups in family
open days;

e Sending home short texts to exercise participagadling among children and
parents (ex.: read laughing, slow reading, quiekimgg, read singing, read crying,
read loudly, read slowly, etc.);

e Toimplement the library day: children go to themipal library and chose a book
to bring home to be read with their parents; taaddllustration of the story just
read and to tell it again to their colleagues;

e Taking part of contests;

e To create games and rhymes;

e Creating stories involving interaction between stutd and their families;

e Children visiting libraries with their parents;

e To patrticipate in theatre performances.

Question 3 - “How can educative centres promotdingacommunities, where students,
teachers, families, municipalities, entities angjhlours can participate? Please, mention
an activity proposed by you feasible through foleaactivities and cultural extension, in
the classroom as well as outside the school pramig® this question we took the
following indicators:

e To have a library access card to the library ne#inbyschool;

e Going to the municipal library in order to listema story telling activity;

e To engage parents in reading routines, even dinatigays;

e To look for dynamic institutions of cultural actins;

e To invite writers to launch their books at schoolt@ have a talk with students

about their books;
e To invite professional story tellers;

e To invite theatre actors to perform at school;
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To promote parents’ participation in school reacaagvities;

To promote a “Book Fair” to the school community;

To invite actors to perform a certain story;,

To do a “Book Shelf” — where students can take @kbdmome and bring another
one to replace it;

To conceive a theatre workshop to perform to thecative community litterary

texts studied in the classroom according to chilcgige.

Question 4 - “What resources, services and acagmgg reading do you promote at the

school library in order to seek family participat®. To this question, we registered the

following indicators:

Monitoring the book requisition by families at thehool library;

To participate in national projects promoting re@dnabits;

To promote the open school day, allowing famileeparticipate at school activities
for one day;

To take books home from the school library;

To invite parents to contribute with oral preseiotad at the school library;

To launch a school newspaper.

Question 5 - “Please, mention a best practice tonpte reading”, we registered, as

common indicators:

To participate in competitions promoting readinglsas “A litterary adventure”
from Caminho publisher;

Children seeing an adult reading;

Story telling;

Daily skim reading;

Reading and listening to daily stories;

To promote the contact with multimedia devicesr&ate stories or texts on a digital

basis to divulge them outside the school community.
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Question 6 - “What measures can be taken to reiefl@nguage and to help the community
skills, that can also respond to certain studea&sia and to assure the coordination of all
teachers? Do you consider your school has enosglimees?”

We consider that there is no real motivational héigtitutions, namely, publishers, the
Plano Nacional de Leiturand municipal libraries disseminate the readingartance but
not always do they find the right way to dynamilzeste projects at schools. Those are the
challenges schools and teachers embrace, not almittygood results due to the fact of
lack of human resources and experts in the areaicGum is quite vast and teachers face
the lack of time to listen all students carefuttyshare ideas and to pass on the knowledge
torch as well as to listen the different text iptetations. Curricular plans are complex and
they are not articulated with other subjects.

The directors of Jodo de Deus educative centresidemthat it is difficult to change
mentalities and habits, mentioning that teachelenathange what transmit to adapt to the
most recent orientations, but in fact they do rmatnge the working methods that are often
ingrained in their minds. They also state thatoggat activity has to congregate all students,
making learning process meaningful; so, the pamadigould change, stimulating curiosity
and autonomy, creating learning pleasure. On therdtand, some directors consider that
there are programmes promoting reading but thepatran enough number; there is a lack
of professionals to be in charge of dynamizingdites and promoting reading activities.
Other say that the existing activities are enougth r@cognize that the school makes an
effort to promote reading activities but there il the need of a change in Portuguese
society, including on school sector. That would mdie difference to allow the school to
have free time to better plan their reading adésit Rarely there are teachers with extra
time to dynamize the library. Often those who dyrmnthe school library are the teachers
that combine duties.

Question 7 - “Do you consider you have enough daihe to dedicate to reading in your
educative centre?”. In this question we analyzectiveent following indicators:

Some directors consider to be enough the time desicto reading activities in their
educative centre. Some other consider that timdefmitely not enough because the
curriculum is vast. Even some other consider fina is enough if they include all reading
activities students do during the day in the ddfgrsubjects. Reading is a transversal action
to all subjects. At the interdisciplinary projecbosk all readings made by students allow

9
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them to understand a mathematics information at ageto comprehend the world. But
often tidy schedules do not allow free time tcelifiry readings. We consider that reading
is to understand the written message and it isqained student skill. Therefore, it is
impossible to restrict reading just to litteraradeng. Directors also think that curricular
plans of their educative centres already have emoegding activities in their daily basis

and they are also promoting linguistic skills.

Question 8 - “What pedagogical guidelines relatedetading and writing skills could be
developed to facilitate the coordination betweeardkrgarten teachers and primary school
teachers?”

Directors of educative centres do consider #hsdociacdo de Jardins-Escolas Jodo de
Deushas specific pedagogical orientations and haseifsp spelling book methodology
(Jodo de Deus Reading Method) and they see itramoo ground because kindergarten
teacher and primary school teacher both use théngpbook called Cartilha Maternal”.
That consciousness and articulation are best pescpromotors. All directors know the
obtained results by the all teachers teaching eir #thool. They say that work project
dynamics, whenever it is integrative, it has kil results in articulation with students
from several different classrooms and from sewdiféégrent educational degrees.

In Portugal, the OCEPE (2016) promotes the artimraof students passage from pre-
school education to primary school education. Ibligkkindergartens children visit their
future primary school before the academic year gidst children get to know their future
school space, teachers and educational activhiessthool use to embrace. But on Joao
de Deus educational centres, both kindergarterestagnd primary school students share
common space. So that knowledge is achieved decedry beginning, at the first day of
school. This physical proximity promotes integrati&indergarten teachers and primary
school teachers plan and share knowledge abowtrggitiefore they move on to the next
grade. Teachers have several meetings to cooedamat to facilitate integration as well as
promoting skills. Besides that, trainees also playmportant role promoting integration,
organising drama performances and other kind ofadlid activities to kindergarten
students and to primary school students. Againgidals, directors say that coordination

and team working is the key of their success.

10
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3. INITIAL TEACHERS TRAINING IN PORTUGAL

In Portugal the first educational institutions taldren up to 6 years old date from 1934,
due to private initiative, but with social awaresieEhe beginning of pre-school education
as a public system just started in the last decafldse Monarchy regime, corresponding
to the first legislation regarding children educatiwhich is shown ddiario do Governo,
n.° 141, de 27 de junho de 188@&garding the goals for teachers pre-school &ach
training.

Later on, in 1911, during thé'Republic two laws were issued to establish théshasd
goals of pre-school education, but also their mogne and teachers’ qualifications.
However, not much was done to fulfill the chaotmahcial crisis Portugal was facing at
the time. From 1910 to 1926, 11 kindergartens wweaegurated, 7 public ones and 4
private (Jodo de Deus Kindergartens).

In 1920 this Association opened a kindergartenhest training course, callgdurso de
Didactica Pré-Primaria pelo Método Jodo de Bethe first kindergarten teachers training
course in Portugal.

Facing a Government that was lacking of initiatithes private sector took advantage and
started developing their own initiatives. In thentext, in February 1943 was inaugurated
by Associacao Joédo de Deus, in Lisbon, a kindezgdeachers training course based Joao
de Deus methodology.

Later on, other kindergarten teachers training weaeigurated, in particularly one from
the private sector, in 1954 in Lisbon, integratethie a religious background, thmestituto

de Educacéo de Infancia e a Escola de Educadorakf@acia In 1960 other private
institutions were founded to train kindergartenctess, but the major part were run by
religious institutions.

In 1971, the Ministry of Education, Veiga Simadegrated the pre-school education under
the educative system, making big changes to theiflaese educational system. However,
that renovation was interrupted due to th& 2ril 1974 revolution.

When in the early 80Bscolas Superiores de Educagabere creating training teachers’
courses, a big leap was taken on education in alrtu

Once legislation for the educative system was fmesued Lei n.° 46/86, de 14 de

outubro) the basic qualifications to become a kindergateéather or a primary school
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teacher tended to be a four-year training courg®).(Bhis situation drastically changed

after the Bologna process, which defines 30 ECTcbraduced one semester of tuition.

History of initial primary school teachers training - 1.° Cycle

Historically, on the first half of the XIX centurgnd becoming more consistent in the
sencond half of the same century, was inauguraté862 theescola Normal Primaria de
Marvila, in Lisbon,a training course, just to men who would like tadmae primary school
teachers. In 1866 openkdcola Normal Primariaa similar training coursgist to women,
located in Calvério, also in Lisbon.

In 1930, during the transition period from the Kéifiy Dictatorship to th&stado Novpall
Escolas Normaisvere replaced and adopted a new designaisoolas do Magistério
Primario. They used to training primary school teachefsq{cle).

In the 80sEscolas Superiores de Educac86SE) were created and a new training
paradigm was designed, to guarantee that all stsithewl the possibility to be integrated in
a system of polytechnic education. At a certainrédegsome universities also gave that
possibility of specialized trainings.

Trainings and study plans to organise this waseidsuthe decree-law (Decreto-Lei n.°
303/80, de 16 de agosto), through a scientific ci'srproposal and after listening to the
pedagogic councils it was issue the decree-laver@e-Lei n.° 316/83, de 2 de julho).
Teachers training was a three-year course anddeawlould get the BA degree.

It was given toEscolas Supriores de Educacti® legal capacity to train primary school
teachers (from theto the §' grade) —, and empowered them to reconvert segachers,
this means, to provide them a specific coursettthiem get their BA.

The pedagogic practice is obtained through sewfi@rent activities, during increasing
time periods and increasing responsibility, andhibuld be developed in four aspects:
evaluation-analyze, collaboration-intervention, cteag responsibility and curricular
concretization, integrating in a coordinated vizasgolas Superiores de Educadg@&achers
and primary school teachers according to seleaiéstia, empowering the first ones the
coordination (Portaria n.° 336/88,"28/ay, art.%s 2.2, 3.° ¢ 8.9).

In the 90s, the kindergarten teachers’ course lam@rimary school teachers’ course are no
longer a three-year courses but four-year coussebstudents would get a BA graduation.
Escolas Superiores de Educad&uve restructered their primary school teacherdinical
courses into BA as well, but they kept unchanged#idetraining compounds. So, the

12
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courses did not suffer any changes from that pasBag a three-year course to a four-
year course but increased the workload by addirggroare year to the duration of the
course. (Decreto-Lei n.° 413-E/98 " 3uly).

The creation of an European space of universitglieg) which relevancy is often
mentioned by several ministries of education in jtet declaration signed in Bologna
(Bologna Declaration), on the ®Qune 1999, is the basis of the Bologna processnmm
ground to harmonize university national educatiayatems, and it also aims to ensure
comparability, compatibility and coherence betwé&gmopean educational systems, that
from that moment on every course start being aetlgear course based on ECTS credit
system European Credit Transfer Systgnmaking easier the the recognition of the
obtained graduation.

The decree-lay (Decreto-Lei n.°220/2009, 8eptember) and the ordonnace (Portaria n.°
1189/2010, 1% November) regulate the courses of professiondifgaion into Master
Degree.

The vingent model for initial teachers training ssuctured into to different cycles.
Therefore, it is called “sequential model”: in amtial fase (1st cycle) the specialized
scientific training is given and in a second fag¥ ¢ycle) the theoretical and practical
pedagogic training is given.

The general teachers training (kindergarten teacded primary school teachers — 1st and
2nd cycles) still consisting of a BSc with Honotgstill the current model. The 1st cycle
has compulsory to be a BA on Primary School Teaghiollowing an integrated model
under the pedagogic-scientific point of view (Tearshtraining; Especialized didactics;
General educational training and Iniciation to pinefessional practice). The 2nd cycle of
studies is the Master Professionalizing Degree poumd by 90 ECTS (3 semesters) to the
kindergarten teachers training, and 120 ECTS tgthmeary school teachers training — 1st
cycle, with their curriculum divided into Teachd@maining, General Vocational Training,
Specific Didactics and Teaching Practice Superaigidecreto-Lei n.° 74/2014, de 14 de
maio), that regulates the qualification, aimingemforce the kindergarten teachers and
the primary school teachers qualification, namelyh& teaching areas, on specialized
didactics and on professional practice initiatienlarging the studies cycles’ duration to
one extra semester and 30 ECTS.

In Portugal the responsability of courses apprdaetreditation is under the control of
A3ES —Agéncia para a Avaliagdo e Acreditacdo do EnsinpeBior that establishes the

13
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number of vacant places for new students, taking consideration the needs of the
educative system, the rationalization of trainirfifgroand the national politics of human
recourses training (Decreto-Lei n.° 74/2014" May, art.° 10°, n°s 1 e 2).
TheAssociagao de Jardins-Escolas Joao de Dglisked to kindergarten teachers training
since 1920 ad it is linked to primary school teash@st cycle) since 1988 whé&iscola
Superior de Educacao Jodo de Deuss inaugurated. As a matter of fact, it is stiljaged
with those trainings till the present time, prowigliBA in primary school teachers and the
Master Degree in Pre-School Education as well asbating Pre-School Education and
Primary School Education (1st cycle).

3.1. Pre-school education students’ skills

The Table bellow demonstrates the skill typologaesieved by kindergarten teachers
students during their training. Therefore, we dieaee that every student understood the
daily routines and its dynamics on daily pre-schedlication, requiring teamwork and
flexibilit (question 4 — 100%). All students alsatfthat they were capable of getting useful
information and tools to their future job duringettraining (question 14 — 100%). Above
90% of knowledge we trace question 1 (goals amdictlum contents); question 7
(technics and resources to let children to exptlessiselves in oral and in written way;
question 13 (to make use of resources to animating activities; question 17 (critical
attitude and knowledge autonomy, values and segidl public and private institutions)
and question 20 (to analyze and to incorporatealithinking, social issues that have direct
impact on family and school atmosphere).

On the other hand, students feel they are morddraghder 50%) in the skills of question
12 (learning process of reading and writing bub d&saching it; 28,6%); question 11 (to
have oral and written skill techniques; 32,1%);s{ioe 5 (evolutive steps of the language
development in early childhood and to identify pbkesissues in order to intervene on time
to correct them; 35,7%) and question 9 (domainlamguage curriculum, reading and
writing curriculum, and finally to be aware of ttfeeories on how to get knowledge and
about the learning process; 46,4%).

In general, 76,8% of students feel they got thitssttiey were inquired about.
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Table 3 - Achieved skills by students during theirtaining to become kindergarten teacher | No Yes

1. I know the goals, counting of the curricula @&vdluation criteria of Kindergarten Teacher 7,1992,9%

2. 1am able to design, to plan and to evaluatehieg and learning processes, both individually i@nd

0, 0,
collaboration with teachers and professionals efetiucational center. 25,0%) 75,0%

3. I know and am able to perform the functionsdfa@tor and guide the families of children agedfdto 6

17,9%| 82,1%
years old.

4.1 do understand that daily dynamics in childheddcation changes according to each child, gradp a

0, 0,
situation, as well as | am flexible on my educatadle. 0.0%] 100,0%

5. I know the evolutionary phases of language dgreknt in early childhood, | know how to identifygsible

0, 0,
dysfunctions and intervene for its correct evoltio 64,3%) 357%

6. | am able to effectively address language legrsituations in multicultural and multilingual derts. 39,3% 60,7%

7. 1 know how to use techniques and resourceshitdren to express themselves orally and in wgitivay. 7,199 92,9%

8. | know and am able to adopt in the classroomrinition and communication technologies (ICT) teedep

0, 0,
reading skills. 10,7%| 89,3%

9. I know the curricula of language and readingariting, as well as theories on the acquisitiod an

0, 0,
development of the corresponding learnings. 53,6%) 46,4%

10. I understand the rhythm of orality and writiag,well as know the different records and usekef 21.4%]| 78.6%

language

11. I know and domain oral and written expressemhhiques. 67,9%| 32,1%
12. I know the learning process of reading andingjtas well as its teaching. 71,4%28,6%
13. I know and know how to use resources for repdimimation. 7,1%| 92,9%
14. | am able to acquire literary training to knokildren's literature and its didactics. 0,0%600,0%

15. I know how to foster a taste for reading iridiein and encourage them to express themselvasgtro

: 10,7%| 89,3%
written language.

16. | am able to collaborate with the differerttses of the educational community and with theial

0, 0,
environment. 10,7%| 89,3%

17. I have a critical and autonomous attitude apablic and private knowledge, values and sodistitutions. | 7,1%| 92,9%

18. | understand the role, possibilities and knait education in today's society, and the fundaatekills that

0, 0,
affect educational centres as well as their pridesds. 10,7%| 89,3%

19. | know the difficulties of children who do nuave Portuguese as their mother tongue. 25,0%6,0%
20. | am able to analyze and critically incorperscial issues that affect family and school etimiegsocial
impact of audiovisual and technological languagsgrémination and social inclusion, sustainable 7,1%| 92,9%

development...).

Global averages 23,2% | 76,8%

3.2. Primary school teacher students’ skills

Table 4 shows us the typology of gotten skills tudents that intend to become primary
school teachers. In this case we analyzed that obtinee skills asked in the questionnaire
was taking into account by every student. The skhey say they achieved were (over
80%) those shown at question 4 (to get skills oitdbbod literature and on literature
training (82,1%); on question 12 (to stimulate regdnd to encourage students to express
themselves through written language (82,1%) anduestion 20 (to connect education

and ambient, to cooperate with families and wighgbhool community (82,1%).
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On the other hand, students feel they are fragdilthe skills displayed on question 14
(students are capable to express themselves, sgeahd writing, in a foreign language;
25,0%). In all other questions the answers weragwover 50%, visibly showing that
students are already skilled. In fact, 70,4% aodlstis say they got the required skills during

their training.

Table 4 — Achieved skills by students during theirraining to become primary school teacher, No Yes

1. I know the curricular areas of the 1st Cycl®atic Education, the interdisciplinary relationmshietween
them, the evaluation criteria, didactic knowledgd ¢he respective teaching and learning procedures.

2. l am able to design, plan and evaluate teacmidgearning processes, both individually and ifaboration 71%| 78 6%
with teachers and professionals of the educaticerter. =70 070

7,1%| 78,6%

3. lunderstand the basic principles of the sciemédéanguage and communication. 10,[1%75,0%

4. 1 am able to acquire skKills in literary trainiagd to know children's literature. 3,8% 82,1%

5. I am aware of the importance that the schochtiphas as a resource center for reading, forrmtion and 71%| 78.6%
continuous learning. ’ ’

6. | know and am able to apply information and camimation technologies in the classroom. 7,1998,6%
7. 1am able to effectively address language learsituations in multicultural and multilingual derts. 32,1% 53,6%
3. | am able to encourage the readin_g and criticalmentary of texts from the various scientific anttural 21.4%| 643%
fields that are part of the school curriculum. ’ ’

9. I know the organisation of educational centrestaedliversity of actions that involve their opeoati 32,1%| 53,6%
10. I know the school curriculum of languages areddture. 17,9%| 67,9%
11. I know the process of learning the written lzexge and its teaching. 71%| 78,6%
12. 1 am able to encourage reading and encouradersts to express themselves through written laggua 3,6% 82,1%

13. I know the difficulties of learning the Portugge language by students who do not have it asrtioeher

14,3%| 71,4%
tongue.

14. Students express themselves orally and inngriti a foreign language. 60,7% 25,0%

15. I know the current proposals and developmeisaoning reading skills. 14,3% 71,4%

16. | am able to identify and plan the resolutibreducational situations that affect students wifferent
abilities and different learning rhythms. multieutil and multilingual contexts.

17.1 k_nqw the processes of interaction and comoatiain in class, which help to address and soleblpms of 14.3%| 71.4%
indiscipline.

18. I know and am able to perform the functiontutdr and advisor in relation to the families ofldren aged
from 6 to 10 years old.

19. | understand the role, possibilities and limiteducation in today's society and the fundameskills that
affect educational centres as well as their pradesss

7,1%| 78,6%

32,1%| 53,6%

10,7%| 75,0%

20. I am able to relate education to the envirortirenwell as cooperate with families and the comityiu 3,6%| 82,1%

21. 1 am able to analyze and critically incorporsdeial issues that affect family and school edangsocial
impact of audiovisual and technological languagsgrémination and social inclusion, sustainable 7,1%| 78,6%
development...).

Global averages 15,3% | 70,4%

3.3. Activities done by trainees during their trainng in kindergarten teaching

From all activities displayed on the questionndifable 5) only 2,1% are just done by

students. Question 5 was the most positively arestyeshowing that students fulfill that
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activity (reading in small groups; 14,3%). In aduht to that, students intentionally left
question 6, 7, 9, 12, 14 and 20 blank, showingttieat do not organise any of the displayed
activities.

On the contrary, in mixt type activities requiriogoperation between teacher and trainees,
the most answered question was t@rbposal (to establish relationships between aritt
language and oral language; 57,1%). In this contpsstion 2 and 4 were mentioned by
50% of inquired students. Regarding the activipesposed by the cooperative teacher
reported by trainees, in a percentage over 80%eg tiner following questions: question 18
(we do evaluate students at the beginning of thedcyear to identify their weaknesses
and strong points; 89,3%), question 20 (there peeiic moments during the school year
used to evaluate students’ reading and writindsskilthe classroom; 85,7%) and question
19 (we do have particular moments during the sichear to evaluate students’ learning
process; 82,1%).

The proposed activity that was less reported bpers was question 9 (we do chance the
classroom programme according to students needsgdtine school year; 71,4%).
Although kindergarten teachers and primary scheathers make changes on the desks
displayed in the classroom during the day accordinthe activities’ requirements, this

kind of changes are never proposed by traineesgltineir training in the classroom.

Table 5 — Activities done with children during the taining Notpr. | T T+S S

1. Relationships are established between writteguage and oral language. 3,6% 35[% 57,1% 3,6%

2. Dynamics of reading animation are establishbdr{ge of characters, change of endings,

h . 7 7,1% | 39,3%| 50,09 3,6%
creation of stories with images...).

3. The classroom is organised according to chikineeeds with different learning corners and 3.6%| 71,4% 21,49 3.6%

workshops.

4. Reading activities are carried out in large gou 7,1%| 39,3% 50,09 3,6%
5. Reading activities are carried out in small g=u 17,9%| 25,099 39,39 14,3%
6. Individual reading activities are carried out. 25,0%| 35,7% 35,79 0,0%
7. Children learn to read by following a readinghmal from a publisher. 39,3% 50,00 7,1% 0,0%
8. Reading activities are from a project, teaching and/or center of interest. 21,4% 53,6% 17,9% ,6%3|

9. The programming of the classroom is changedrdoapto the needs of the children

0, 0, 0, [v)
throughout the school year. 714%| 214% 3.6 0.0%

10. Groups are organised considering the diffdems of reading of children. 10,7% 71,4% 10,Y% 698,
11. There is in daily routines a time destinechilearning of reading (assembly, corners ...). 7%0, 67,9%| 17,99 3,6%
12. There is a quiet place in the classroom degtictt individual reading (classroom library) 21,4%4,3%| 10,79 0,09

13. Several ICT resources are used in the classto@arform interactive reading activities

0, 0, 0, o
(internet, interactive whiteboard /projector). 250%) 35799 321 3.6%

14. Information is transmitted to families to pramthe learning of reading at home

0, 0, 0, 0f
(workshops, quarterly meetings, tutorials, paresaisbol). 39,3%) 53,6% 1 0.0%
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Table 5 — Activities done with children during the taining Notpr. | T T+S S
15. Families carry out teaching activities and/ceater of interest with their child at home. 39,8%7,1% 3,6% 0,09
16. There is coordination between teachers to progre and / or carry out activities on readingl4,3% | 75,0% 7,19 0,0%

17. Other agents of_the educational center or gitegessionals participate in actions that fa or42’g% 39394 10,79 0,04
the learning of reading by students.

18. A diagnosis evaluation is made at the beginofrthe school year. 10,7% 89,3% 0,0% 0,0%

19. Different moments are provided throughout ttfeosl year to evaluate the children's

I ; 7,1%| 82,1% 10,79 0,0%
earning.

20. Different moments are provided throughout ttesl year to evaluate the children's

0 9 9 9
learning. 10,7%| 85,7% 3,6 0,0%

Global averages 21,4%|54,6%| 19,8%| 2,1%

Promoted by both
teacher ans student

Promoted by the
student

Did not promote Promoted by the

the activity kindergaten teache| .

T+S

Caption: | |Not Pr.

3.4 Activities done by trainees during their trainhg in primary school teaching.

From all activities displayed on the questionndifable 6) only 2,5 % are just done by
students, future primary school teachers.

The most validated proposals were those from questi(activities accomplished to make
students summarize and synthetize what they havet)lemmediately after reading a text)
and question 6 (individual reading activities),tbeélidated by 10,7% of inquired students.
Moreover, the activities mentioned on questionsabd 19 did not get any students’
feedback.

On mixed proposals, whenever the trainees had tk wader the supervision of a
cooperative teacher, only question 3 got feedbaek 50 % (activities leading students to
sumarize and synthetize knowledge after readirx®@ (57,1%).

From the activities trainees say were proposethieygolaborative teacher, six of them were
reported by over 50% of trainees: three of themewaentioned by 64,3% of students
(question 8 — students use a spelling book in thesmom when they are learing
Portuguese; question 10 - we do chance the classppogramme according to students
needs during the school year; and question 18 e Bp&cific moments during the school
year to evaluate students with a reading test).

Activities that, under the students’ point of viewere not fulfilled were two: the one
mentioned on question 1 (do you ask children iy thiee understanding the text while they
are reading it, to make sure that they are undedstg its content?) and the one on question
3 (to propose activities to be done immediatelgraftading a text in order to synthetize it

and summarize it).
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Table 6 — Activities done by the trainees during their training in a primary school

classroom Not Pr. T T+S S

1. Students are asked questions when reading totersure their understanding. 0,0% 42,9% 39)3%%%3

2. Families are encouraged to participate in tigamisation of reading activities (cultural week
representation of works...).

3. Activities are proposed for students to summeeaaind summarize knowledge after reading
(themes, main ideas, protagonists, events, coclsisi).

'28,6% | 50,0%| 3,6%| 3,6%

0,0% 17,9% | 57,19 10,7%

4. Reading activities are carried out in large gou 10,7% | 35,7%| 35,7% 3,6%
5. Reading activities are carried out in small g=u 14,3% | 32,1%| 35,7% 3,6%
6. Individual reading activities are carried out. 7,1% 32,1%| 35,7% 10,7%
7. Pair readings are done. 429% | 21,4%| 17,9% 3,69

8. Students use a reading manual for the disciplif®ortuguese. 7,1% 64,3% 10,7% 3,6%
9. Reading activities are based on a joint projéttt the rest of the curricular areas. 21,4% 28,632,1% | 3,6%
;((e)é;ll'he schedule of the lesson is changed accotditige needs of the students throughout the10,7% 64.3%| 10.7% 0,00
11. Groups are organised considering the diffdeams of reading of the students. 17,9% 57,1% %0/70,0%

12. Students do activities focused on the speeeaafing aloud. 35,7%| 39,3% 10,7% 0,0p6
13. Students do activities focused on the speedanfing in silence. 39,3% 39,3% 7,1% 0,0%
14. Students are asked questions before, durinigafer reading a text. 3,6% 429% 39,3% 0,0%
15. ICT is used to promote the development of lageguskills. 28,6% | 357% 21,4% 0,09
16. Activities are carried out so that students jpara different textual typologies. 21,4% 429% 24,40,0%

17. In the center a reading manual for the disoipbf Portuguese. 39,39 429% 3,60 0,0%
18. Specific moments are used during the schoaltpeavaluate students with a reading test. 17,994,3% | 3,6% | 0,0%

19. Students are proposed to read readings ainp@drabting the development of social skills
that help to face and resolve conflicts in thesriasm.

20. Different techniques of analysis of a read (eghceptual maps, dramatizations, murals,
portfolios, opinion, debates...) are used.

Global averages 19,6% |42,1% |21,4% | 2,5%

25,0% | 57,1%| 3,6%| 0,0%

21,4% | 32,1%| 28,6% 3,69

Did not promote Promoted by the
the activity kindergarten teache

Promoted by both Teachég
and Student

Promoted by th

5 student

Caption: | |Not Pr. S

4. LIFELONG TEACHER EDUCATION

“Educational success is no longer mainly in therodpction of content, but in the
extrapolation of what we know and in its creatipplécation to new situations. In other
words, the world no longer rewards people onlyvitiat they know - Google knows
everything - but for what they can do with it. Téfare, education has more and more
to do with the development of creativity, critithinking, problem solving and decision
making; and with forms of work that imply commurtioa and collaboration.”
(Andreas Schleicher, Director of OECD Directorate £ducation and Skills, in
Expresso, on April 30, 2016)
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Over the past few decades, the education of prirsahpol teachers and kindergarten
teachers has gained great importance in society.nBed to integrate teachers with the
ability to think critically, analytically and craaely, who are able to fully exercise the
rights and duties of citizenship, know how to peshisolve and who are aware that the
community’s well-being is an individual responsityil it is an aim and purpose of school
nowadays. Today's school is no longer the “schbskitls, nor the school of content, it is
the school in which content, knowledge, skillsitattes and values are intertwined in the
construction of competences much more demandingttit&mere repetitive routine”, as
enrolled in the Student Profile and Decree-Law 658 (Pacheco, 2019, p. 5). In that
regard, not only, the reflection on the lifelonguedtion of teachers is at the centre of
concerns. On one hand, the main reason that seemstivate the professional class is
career development. On the other hand, the neachare skills in the implementation of
new projects such as the National Programme foo&@cBuccess Promotion (PNPSE —
Programa Nacional de Promocé&o do Sucesso Escalduitha Project for Autonomy and
Curriculum Flexibility, “within a framework of comitments and challenges that have
gained another impetus with the educational polgasures adopted by the XXI
constitutional government, led by Anténio Costa’lMés (org.), 2019, pp. 5,6). “The
educational commitments and challenges arising, lawge extent, from the enactment of
the Decree-laws no. 54/2018 and no. 55/2018, hemgght to schools an urgent need to
train their staff to respond appropriately to tleeds of the school population”. Lastly, the
biggest challenge today in the field of lifelongd¢ber education is the “need to value
reflection on teaching practices and the eventaalsformation of these practices” (idem,
p.6). This is a challenge for educational entit#® have to find “other solutions that imply
other ways of conceiving and organising trainingngl, as well as establishing another
relationship with the trainers who will have to figpported to rethink their projects and
their practices, in order to assume more conse@amd isomorphic practices regarding
the relationship they establish between what iclprmed and what is done in training
contexts "(Alves, 2019, p. 7).

To train teachers and educators with the charatitesi mentioned by Schleicher, an
educational school of great charisma is needethisrsense, the question is to know what
the profile is of a 21st century teacher.

We conclude that it urges to raise awareness ointpertance of lifelong education for

education professionals, early childhood educatkirsjergarten teachers and primary
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school teachers not only as a right, but as argatitin of the professional themselves in
order to best serve their students, to the schdwrevthey develop their educational
activities and to the country. In this sense, gssential to have a good initial training, in
which the educational schools adequately preparefiofessionals for the field, providing
them with the necessary tools to develop methodedognd appropriate strategies to their
students and with a natural yearning for reseanth@ntinuous search for knowledge.
They must know how to articulate theory with pragetand implement cooperative work
between teachers, creating conditions that alladesits to achieve essential basic skills,
enhancing the transformative character of the dchoo

For this purpose, our study aimed to get to know tie education of teachers was carried
out, analysing the questionnaires applied to kigaeen teachers and to primary school
teachers (1st cycle of primary school) of profesalse who work aAssociacdo de Jardins
Escolas Jodo de Deus

Taking into account the results of the questiorn@icture 3), we draw the conclusion that
still 14,6% of teachers did not attend any worksbpgraining course in the last five years
to enlarge their linguistic skills. On the othemba52,8% of kindergarten teachers and
primary school teachers did attend one to threeitig courses in the same period of time.
Only 32,6% (1 in every 3 teachers) did attendeast, one training course in the last five
years. Although the results are not so bright aswsl them to be, we can clearly see that

teachers take into consideration doing trainingsewauring their career.

52,8%
14,6% I 16,1% 16,5%
I I I
None 1to3 4t06 More than 6

Picture 3.Training courses attended by teachers to enléegelinguistic skills (in the last five yegrs

Table 7shows us the percentage of answers given abogbtisderations teachers make
about the educational centres where they are diyremrking in or where they have
worked before. More than 95% affirm that the schadhere they are currently working in

do establish measures to reinforce the readingsacdmth in school as at home with
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children’s families; and more than 60% alreadyipgudted in institutional procjets related
to reading. The Table bellow clearly shows us #taiost 50% of institutions where those

teachers worked before did not use any innovatigetjce.

Table 7 — Educational centres using innovative prdices Yes | No

1.Where | am currently working, we have establistmedisures that favour access to reading, botthabkand in
the family, to provide an environment that motigaé®d invites children to read at home and at $choo

95,7% 1,4%

2. Where | worked before there was a pre-estatulisb@&ding method to be adopted. 76,8% 20|9%
3. I have worked in educational centers using iative practices. 51,1% | 46,0%
4. | participated in institutional or administratiprojects related to reading teaching. 60,4% 36,7%

To conclude, taking a last insight over this matvex say that, kindergarten teachers and
primary school teachers are more and more exposee\t realities. This situation will be

a challenge to the initial training (i) making Ismketween teaching and academic research
in school context (Ludke, 2012); (ii) better knodde of what true reseach is, to make
possible to turn down, to interprete and to getiebetork quality, and not just getting good
intentions. (Roldao, 2012).
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